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Abstract— Motivation has been called the ―neglected 

heart‖ of language teaching. As teachers, we often forget 

that all of our learning activities are filtered through our 

students‘ motivation. In this sense, students control the 
flow of the classroom. Without student motivation, there 

is no pulse, there is no life in the class. When we learn to 

incorporate direct approaches to generating student 

motivation in our teaching, we will become happier and 

more successful teachers. This paper is an attempt to look 

at EFL learners‘ motivation in learning a foreign 

language from a theoretical approach. It includes a 

definition of the concept, the importance of motivation, 

specific approaches for generating motivation, difference 

between integrative and instrumental motivation, 

difference between intrinsic and extrinsic motivation, 

factors influencing motivation, and adopting motivational 
teaching practice.   

 

Index Terms—  Motivation, Importance, Approaches, 

Types, Factors 

I. INTRODUCTION 

The success of any action usually depends on the 

extent to which individuals strive to attain their purpose, 

along with their desire to do so. In general people have 

come to refer to this psychological factor – the impulse 

that generates the action – as motivation. As the term 

itself indicates, it is a ―motive force‖, something that 

prompts, incites or stimulates action. To think of 
motivation as belonging only to the initial stages of an 

action, - that is as concerned with arousing initial interest 

and turning it into a decision to engage in some activity 

– is only a limited understanding of the term. The need 

to maintain this state of arousal, to determine someone to 

make the necessary effort to complete an action is also of 

great importance. This idea is reflected in the definition 

given by [1] who see motivation as ―a state of cognitive 

and emotional arousal, a state which leads to a conscious 

decision to act and gives rise to a period of sustained 

intellectual and/or physical effort.‖ Thus intellect and 

affect combine with volition and perseverance to result 

in what is known as motivated behaviour. The same idea 

is conveyed in different words by Gardner who seems to 
explain the term with the precision of mathematical 

demonstration: motivation is a combination of effort plus 

desire to achieve a goal plus favourable attitudes towards 

the goal to be accomplished [2]. 

[2] presents four aspects which make a difference in 

the success of individuals learning a second language; 

language aptitude, personality, attitude and motivation. 

Teachers around the world find that some learners learn 
more and/or faster than others. Some learners do might 

want to learn the target language, though, not all. 

Regardless of the many positive reasons that can be 

given for learning another language, individuals may 

perceive things in a different way. There are teachers 

trying to find ways of making their learners want to 

learn the target language; thinking of ways to motivate 

them.  

Motivated learners are every teacher‘s dream — they 

are willing to work hard, add their own goals to those of 

the classroom, focus their attention on the tasks at hand, 

persevere through challenges, do not need continuous 

encouragement, and may even stimulate others in the 

classroom, promoting collaborative learning. However, 

we all know that the motivation behind our learners‘ 

learning varies widely, ebbs and flows over the course 

of the year (or even during a single classroom activity), 

and stems from various sources, internal to the learner, 

external, or both. As teachers we can generally see who 

is motivated and who is not, and often we may wonder 
how or even if we can harness the motivation of some 

and spread it out to others. Tapping into motivation is 

crucial for language teachers because we know that 

motivation is one of the key factors driving language 

learning success [3]. In this paper, the researchers 

discuss the definition of the concept and the importance 

of motivation, review the specific approaches for 
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generating motivation, explain the distinction between 

integrative and instrumental motivation, elaborate the 

distinction between intrinsic and extrinsic motivation, 

mention the factors influencing motivation and de-

motivating factors identified by [3], and finally state the 

adoption of motivational teaching practice.   

II. DEFINITION OF MOTIVATION  

There are many different definitions for the term 

motivation. According to [2], to be motivated, the 

learner needs to have something to look forward to, a 

purpose related to goal or objective. This objective 

would be learning a foreign language. There must be 

something that the learner wishes to accomplish or gain, 

being the target language the vehicle to attain it. The 

learner‘s reasons for another language could vary from 

achieving a sense of success, fulfill other‘s expectations 

or being able to buy a new car through getting a better 
job due to command of the target language. [4] states 

that motivation energises human being and provides 

direction. Crookes and Schmidt (1991) identify 

motivation as the learner‘s orientation with regard to the 

goal of learning a second language.  

According to [5], motivation is defined as ―an 

attribute of the individual describing the psychological 

qualities underlying behavior with respect to a particular 
task‖. This goal-directed behavior shows itself through 

distinct actions of the motivated individual. [3] described 

this explicitly when he wrote the following: The 

motivated individual expends effort, is persistent and 

attentive to the task at hand, has goals, desires and 

aspirations, enjoys the activity, experiences 

reinforcement from success and disappointment from 

failure, makes attributions concerning success and or 

failure, is aroused, and makes use of strategies to aid in 

achieving goals. Motivation should be viewed as a 

hybrid concept, ―an internal attribute that is the result of 

an external force‖ [6]. 

In [4] taxonomy, motivation is comprised of three 

levels: the language level, the learner level and the 

learning situation level. The motivation processes at the 

language level can be described comprehensively by 

using the traditional concepts of integrative and 

instrumental motivation; at the learner level motivation 

involves the influence of various individual traits of 

language learners, such as, the need for achievement and 
self-confidence. The learning situation level is also 

influenced by a number of intrinsic and extrinsic motives. 

For example, in extrinsic motives, courses are related to 

the syllabus, the teaching materials, the teaching method 

and learning tasks. In intrinsic motives, teacher concerns 

the motivational impact of the teacher‘s personality, 

behaviour and teaching style, the group is related to the 

characteristics of the learner group. In general, 

motivation is dynamic in nature and can vary from 

moment to moment depending on the learning context or 

task. 

III. THE IMPORTANCE OF MOTIVATION IN EFL  

The issue of motivation, particularly in EFL settings, is 

so important that other considerations about teaching 

methodology seem to pale in comparison. It is important 

to think about motivation as the essence of language 

teaching because of the stark realities of learning English 
for most of our learners. All of the conditions that we 

know contribute to successful second language learning 

are lacking in most EFL contexts: there just isn‘t enough 

English input in the environment, there probably aren‘t 

enough opportunities for interaction with English 

speakers, there usually aren‘t enough strong role models 

promoting the learning of English, and there may not be 

widespread enough social acceptance for the idea of 

becoming proficient in English. Because of these adverse 

conditions, a learner has extraordinary motivation in 

order to succeed at learning a foreign language [7]. 

IV. PARTICULAR APPROACHES FOR 

GENERATING MOTIVATION  

There are three levels of motivation in language 

learning that are ―operational,‖ or accessible to direct 

influence by the teacher. To the extent that a teacher can 

tap into any or all of these levels, he or she is more likely 

to become a ―motivating‖ teacher. 

A. The First Level of Motivation: Finding Learner’s 

Passion 

The first level or the central core of motivation is what 

might be called ―finding your passion.‖ All successful 

learning is somehow connected to a learner‘s passion. 
Passion means a person‘s central goals in life, the things 

the learner cares about most, the things that move him or 

her emotionally. It doesn‘t mean that a learner needs to 

become passionate about learning English in order to 

succeed. Rather, the learner needs to find a way to 

connect English learning to his or her real passion in life 

[7]. 

The teacher can help learners to bring their passion into 
the classroom in several ways. One is by introducing ―hot 

elements‖ in the classroom — music, movies, fads, 

current topics, personalities, games, and so on — in order 

to trigger learners‘ real interests. The teacher can use 

these triggers to build a class culture. If teachers 

introduce or allow the learners themselves to bring in, 

samples of current songs, clippings of famous people, or 

photos or video clips, they invite greater engagement in 

the classroom. Another way of helping learners find their 

passion is by organizing class activities around the theme 

of self-expression. There are a number of approaches here: 

personalized tasks, idea journals, speaking circles, 
interactive questionnaires. When learners realize that the 

content of the class is their personal lives, and that the 

teacher responds to them as people, not just as language 

learners, teachers invite a deeper level of commitment 

and motivation. A third way of generating passion is 

through the psychological principle of ―immediacy‖ — 
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using yourself as a model of enthusiasm and motivation 

for learning [7]. 

B. The Second Level of Motivation: Changing Learner’s 

Reality 

In every language learning setting, but particularly in 

EFL settings, learners cannot make sufficient progress in 

the L2 because they do not receive enough instruction, 

not nearly enough attention in class, not nearly enough 

input or meaningful interaction or opportunities for 

serious output. A typical learner needs a minimum of four 

hours a week of quality contact with a language in order 

to make progress. Even if this estimate is not true for all 

learners, it is clear to most EFL teachers that learners 
need more language instruction than teachers can provide 

in their classrooms. Learners need more quality 

instruction — input, interaction, and opportunities for 

meaningful output — not only to make progress, but in 

order to maintain a sufficiently strong connection to the 

language and to build their own motivation for learning 

[7]. 

Motivation is a major part of teachers‘ job to help 
learners find opportunities for engaging learning tasks 

outside the classroom. Helping learners find quality 

―homework‖ is essential to maintain quality learning in 

the classroom. The ideas are endless: direct learners to 

quality language learning websites, make available 

quality audio, video, and multimedia learning sources, 

develop a small library of accessible readers and 

supplementary materials and self-access quizzes, 

worksheets and games. Spending classroom time to help 

learners select, share, and evaluate their out-of-class work 

with English is just as important as covering a lesson in 

the textbook. Helping learners change their reality means 
moving them toward seeing language learning in a 

different way. It means helping them take simple, self-

directed steps to make choices about learning. The first 

step is the most important, because it‘s the one that can 

ignite this level of motivation [7]. 

C. The Third Level of Motivation: Connecting to 

Learning Activities 

Connecting refers to the engagement of intention, 

attention, and memory in the activity itself. All teachers 

want their students to connect with the learning activities 

they prepare, yet they often fail to take concrete steps that 

will lead to better connection. Here are a few ―connecting 

principles‖ that can be used in teaching materials, such as: 

•  Use personalized warm ups to lead into an activity. 

This creates relevance — an essential condition for 

memory to work effectively. Aim to get all learners 

involved in the warm up. 

•  Make each learning activity as vivid and tangible as 

possible. Use provocative topics. Include visual aids 

(pictures, charts) and tangible references (games, 
boards, index cards) to engage students‘ attention. 

Provide variety in learning activities so that learners 

can try out different learning styles (interpersonal, 

kinesthetic, musical, etc.). 

• Make sure that each learner is involved, and  

everyone has an intention in every activity. Assign 

roles in pair and group activities.  

• Include inductive learning in lesson. Be sure that 

learners have an opportunity to discover things on 

their own — grammar points, pragmatic patterns, 
new vocabulary. Give learners a chance to reflect. 

It‘s always easier to teach deductively through direct 

presentations, but discovery learning is more 

meaningful and more permanent. 

•  Provide feedback on all levels of language progress. 

Progress in language involves more than just gradual 

mastery of grammar and vocabulary. Give feedback 
on elements of performance that affect learners‘ 

motivation: their success in an activity and their 

level of engagement [7]. 

V. THE DIFFERENCE BETWEEN INTEGRATIVE 

AND INSTRUMENTAL MOTIVATION  

The difference between integrative and instrumental 

motivation has been made by [8] that has influenced a 

considerable amount of L2-related research. According to 
[10] and [2], motivation is divided into two basic types: 

integrative and instrumental. [8] coined the terms 

integrative motivation to refer to language learning for 

personal growth and cultural enrichment, that is the 

learner desires to learn a language to integrate 

successfully into the target language community; 

instrumental motivation is regarded motivation as arising 

out of a need to learn the L2 for functional or external 

reasons. These include the achievement of goals, 

utilitarian purposes for learning such as passing exams, 

financial rewards, furthering a career or gaining 

promotion. [4] postulates a motivational construct 
consisting of an instrumental and integrative motivational 

subsystem, need for achievement and attribution about 

past failures. 

Both integrative and instrumental motivations are 

mutually inclusive. Most situations in learning language 

involve a mixture of each type of motivation. In fact, it 

difficult to attribute learning language success to certain 

integrative or instrumental causes. However, the 
importance of integrative and instrumental motivation 

depends on situations or contexts, whether learning 

language functions more as a foreign language or as a 

second language [9].  

VI. THE DIFFERENCE BETWEEN INTRINSIC AND 

EXTRINSIC MOTIVATION  

The construct of intrinsic and extrinsic motivation 

theory is defined by [4]. Intrinsic motivation refers to the 
motivation to engage in an activity because that activity is 

enjoyable and satisfying to do. Extrinsically motivated 

learners are those whose actions are carried out to achieve 

some instrumental end, such as, earning a reward or 

avoiding a punishment. This internal-external distinction 

is one that has played a significant part in many current 
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theories of motivation. According to [10], who 

distinguishes five separate dimensions that are considered 

to comprise motivation, each of which is defined by an 

intrinsic and extrinsic pole, these concepts have been 

used to explain differences in motivation between 

different learners. However, it is hard to consider 

motivation as something that is either simply internal or 

external to the learner. For example, learners who study 

hard to learn L2 may be intrinsically or extrinsically 
motivated or many have a mixture of both intrinsic and 

extrinsic reasons prompting them. 

Intrinsic and extrinsic construct has a wider distinction 

from [2] integrative-instrumental motivation. For 

example, [10] illustrates the relationship between the 

motivational dichotomies. As extrinsic motivation may 

turn out to be integrative motivation if someone else 

wishes the L2 learner to know the L2 for integrative 
reasons; extrinsic motivation could turn out to be 

instrumental motivation if an external power wants the 

L2 learner to learn the L2 language. In addition, intrinsic 

motivation can turn out to be integrative motivation, if 

the L2 learner wishes to integrate with the L2 culture; 

intrinsic motivation can also turn out to be instrumental 

motivation if the L2 learner wishes to achieve goals 

utilizing L2. The learners with similar instrumental 

motivation might show a striking difference between 

intrinsic and extrinsic motivation. Similarly, the learners 

with the same integrative motivation can show vast 

differences of intrinsic and extrinsic motivation. Intrinsic 
and extrinsic motivation is relevant to integrative and 

instrumental motivation in relation to L2 language 

learning. 

VII. FACTORS INFLUENCING MOTIVATION  

A. Motivation and Personality Variables 

Many people see an association between personality 

attributes and the successful learning of a foreign 

language. While successful learner may show different 
types of characteristics (they may be extrovert, self-

confident, active, passive, independent as well as 

introvert or shy), unsuccessful learners are more 

frequently described as demonstrating a lack of self-

confidence and being shy, afraid to express their opinions 

and nervous. Whatever their form of behaviour, learners 

who try to adopt a more flexible attitude towards the 

learning of a foreign language seem to have greater 

chances of success than those whose affective filters are 

constantly up. Referring to the problem of motivation, 

[11] has observed that personal motifs such as fear or 

anxiety may combine with learned social motifs such as a 
desire for status in a group and for social approval, 

creating a series of reactions that may inhibit or work 

towards progress in a foreign language. Up to a point, an 

anxious learner may try hard to catch up with the group 

and acquire proficiency in a language. A 

friendly/supportive environment may be decisive in such 

a situation. But the judgement of classmates can also be 

harmful, destroying the self-belief in one‘s ability to 

succeed. Combined with a generalized fear of negative 

evaluation, it may inhibit or distract the learner from the 

task of attending and remembering new items. 

The term ―learned helplessness‖ refers to people who 

feel that they had no control over their actions and see 

intelligence as something unchangeable and failure as 
essentially due to a lack of ability. In conclusion, 

learners‘ inhibition may be the result of both internal and 

external factors, and being related to the ability or 

inability to find solutions to problems in the past. Another 

important component influencing motivation to learn is 

the individual learners‘ feelings of competence and self-

efficacy. Displaying no signs of inhibition, they are 

usually eager to take risks, are not afraid of making 

language mistakes and ready to adopt some of the identity 

characteristics of another cultural group. Their affective 

filter is low and they can grasp much of the 
comprehensible input they are faced with. Such people 

often referred to as ―mastery oriented‖ tend to understand 

failure in terms of lack of effort and seek to improve their 

subsequent performance [1]. 

Given the diversity of personality types, some 

researchers have tried to find connections between them 

and receptivity to different aspects of language learning. 

In a book dedicated to the way in which languages are 
learned, [12] do not exclude the possibility of motivation 

to be more related to particular aspects of language 

proficiency than others. They base their suppositions on 

several studies among which a language proficiency test 

in which highly motivated students were found to be 

more successful in the part of the test which measured 

oral communication skills but not more successful than 

others in the part assessing grammatical knowledge. 

Though, motivated learner may have a better self image 

and more confidence than non-motivated ones, and such 

characteristics might make them feel more at ease when 

interacting with others, the fact that the two things 
occurred at the same time do not necessarily mean that 

one caused the other. Even if cases when learners 

preferred oral practice to written assignments or work on 

grammatical structure do exist, they cannot make us jump 

at the conclusion that motivated learners will draw a line 

between different aspects of a language, accepting some 

and rejecting others. 

B. Attitudes and Motivation 

Most people seem to agree that attitudes and 

motivation are closely related to success in language 

learning. This explains perhaps why some people have a 

much easier time of learning languages than others; in the 

same classroom setting, some students progress rapidly, 

while others just struggle along and never achieve 

command of a second language. [13] has drawn attention 

to the fact that variables in second language acquisition 

derive both from the amount of comprehensible input the 

acquirer receives and understands and from the strength 

of the affective filter. When the only reason for learning a 

second language is external pressure, internal motivation 
may be minimal and attitudes towards learning are likely 
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to be negated. On the other hand, if learners have 

favourable attitudes towards the foreign language and its 

speakers, towards the teacher and the course, they will 

probably be more attentive in the class, would take 

assessments more seriously and, willing to achieve more, 

would look for situations when they can obtain further 

practice in the foreign language.  

Some critics such as [2] make a distinction between 

different types of attitudes according to factors in the 

environment or subject characteristics such as age or sex. 

Thus we can speak of attitudes revolving around the 

educational aspects of second language acquisition 

(educational attitudes) and of social attitudes, focusing on 

cultural implications of second language acquisition. Sex 

differences are also thought to influence attitudes and 

motivation: experience indicates that girls tend to 

demonstrate significantly more positive attitudes towards 
learning languages than boys, a good example in this 

respect being the overwhelming majority in the faculties 

of philology and foreign languages. 

Though many researchers [14]-[1] do not believe in an 

absolute biological basis for learning, there are cases 

when differences of age may have an important influence 

upon the process of foreign language learning. The notion 

that young children pick up foreign languages more 
easily than older learners is clearly challenged by the 

evidence of areas in which the latter do better. However, 

the adults‘ emphatic capacity and openness to get 

involved in ―real communication‖, their ego permeability 

may be lower especially because of external causes. 

VIII. THE ROLE OF THE TEACHER IN ALL THE 

STAGES OF THE MOTIVATIONAL PROCESS 

The role of the teacher is recognized as being highly 
significant in all the stages of the motivational process. 

Motivation is no longer thought of only as integrative or 

instrumental. It is also considered a key to learning 

something in many cases created, fostered and 

maintained by an enthusiastic and well-prepared 

classroom teacher. Because of the importance of the 

nature of the interactions that occur between learners and 

teachers, many studies have been dedicated to the 

discussions of the influence of teachers in the process of 

foreign language learning. A good teacher should have 

some important qualities. The first one is the teacher‘s 

enthusiasm, acknowledgement and stimulation of 
students ideas, the creation of a relax and enjoyable 

atmosphere in the classroom, the presentation of activities 

in a clear, interesting and motivating way, the 

encouragement of pupils with difficulties, helping them 

to increase their expectations of themselves.  

[15] has added to all these the importance of (a) 

making sure the students comprehend every dialogue, 

utterance, the gist of the reading passage; (b) giving them 
extensive practice in using verbal or non-verbal 

alternatives for communicative expressions, structures or 

language items; (c) correcting important errors tactfully 

by rephrasing a question, expanding an answer, or by 

merely saying ―listen‖ and giving the correct answer; (d) 

letting them either grade their own papers or do so with a 

partner; (e) showing concern for school or community 

problems of individuals; (f) making it possible for them 

to enjoy small successes and the feeling that they are 

making definite – even if slow – progress toward their 

goals. 

Being constantly aware that all human learning is 

fundamentally a process involving the making of 

mistakes may help any teacher in using mistakes and 

errors creatively during the teaching activity, for they 

hold in them some of the keys to the understanding of the 

process. When teachers help the learners to develop an 

internal sense of control as well as feelings of 

effectiveness in their ability to carry out tasks, then there 

are great chances for the learners to become motivated to 

learn. External reinforcers in the form of rewards, good 
marks or simple praise, are often considered to be 

excellent ways of motivating underachieving or reluctant 

learners. Conversely, extra homework, punishment or 

other sanctions, proved not only ineffective in bringing 

about positive change, but also having exactly the 

opposite effect. As [1] have rightly observed when 

―feedback actually provides information to learners that 

enable them to identify specific aspects of their 

performance, it should prove both motivating and helpful 

to them to move into the zone of next development. If, on 

the other hand, the feedback fails to provide this kind of 

information, it could have entirely the opposite effect.‖ 

IX. ADOPTING A MOTIVATIONAL TEACHING 

PRACTICE  

What makes the classroom climate motivating and how 

can we increase this characteristic? The motivational 

character of the classroom is largely a function of the 

teacher‘s motivational teaching practice, and is therefore 

within teachers‘ explicit control. Therefore, the emphasis 

in the following analysis will be on conscious strategies 
that can be used to promote classroom motivation. After 

the initial motivational conditions have been successfully 

created—that is, the class is characterized by a safe 

climate, cohesiveness, and a good student-teacher 

relationship—the motivational teaching practice needs to 

be established. This process comprises three phases: (a) 

generating initial motivation; (b) maintaining and 

protecting motivation; and (c) encouraging positive 

retrospective self-evaluation [16]. 

A. Generating Initial Motivation 

Although many psychologists believe that children are 

inherently eager to expand their knowledge about the 

world and, therefore, the learning experience is by 

definition a source of intrinsic pleasure for them, 

classroom teachers tend to have perceptions that are in 

sharp contrast with this idyllic view. Instead of all those 
keen pupils, all they can often see is rather reluctant 

youngsters who are totally unaware of the fact that there 

should be an innate curiosity in them, let alone a desire to 

learn. And even if we are fortunate to have a class of 
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learners with a high degree of academic motivation, we 

cannot expect all the learners to favor the L2 course over 

all the other subjects they study. Thus, unless we are 

singularly fortunate with the composition of our class 

group, learner motivation will not be automatically there, 

and we will need to try to actively generate positive 

learner attitudes toward L2 learning. 

There are several facets of creating initial student 

motivation. [16] has divided these into five broad groups: 

1. Enhancing the learners‘ language-related values and 

attitudes: Our basic value system greatly determines 

our preferences and approaches to activities. We can 

distinguish three types of language-related values: (a) 
intrinsic value, related to the interest in and 

anticipated enjoyment of the actual process of 

learning; (b) integrative value, related to our 

attitudes toward the L2, its speakers, and the culture 

it conveys; and (c) instrumental value, related to the 

perceived practical, pragmatic benefits that the 

mastery of the L2 might bring about. 

2. Increasing the learners‘ expectancy of success: We 
do things best if we expect to succeed, and, to turn 

this statement round, we are unlikely to be motivated 

to aim for something if we feel we will never get 

there. 

3. Increasing the learners‘ goal-orientedness: In a 

typical class, too many learners do not really 

understand or accept why they are doing a learning 

activity. Moreover, the official class goal (that is, 
mastering the course content) may well not be the 

class group‘s only goal and in extreme cases may 

not be a group goal at all. 

4. Making the teaching materials relevant for the 

learners: The core of this issue has been succinctly 

summarized by [17]: ―Educators think students do 

not care, while the students tell us they do care about 

learning but are not getting what they need‖ (p. 38). 

5. Creating realistic learner beliefs: It is a peculiar fact 

of life that most learners will have certain beliefs 

about language learning, and most of these beliefs 

are likely to be (at least partly) incorrect. Such false 

beliefs can then function like time ―bombs‖ at the 

beginning of a language course because of the 

inevitable disappointment that is to follow, or can 

clash with the course methodology and thus hinder 
progress. Once the main aspects of creating initial 

student motivation have been identified, it is 

possible to generate or select a variety of specific 

classroom techniques to promote the particular 

dimension [18]-[13]. 

B. Maintaining and Protecting Motivation 

It is one thing to initially whet the students‘ appetite 

with appropriate motivational techniques, but unless 

motivation is actively maintained and protected, the 

natural tendency to lose sight of the goal, to get tired or 

bored of the activity, and to give way to attractive 

distractions will result in the initial motivation gradually 

petering out. Therefore, motivation needs to be actively 

nurtured. The spectrum of motivational strategies relevant 

to this phase is rather broad (since ongoing human 

behavior can be modified in so many different ways), and 

the following six areas appear to be particularly relevant 

for classroom application: 

• making learning stimulating and enjoyable; 

• presenting tasks in a motivating way; 

• setting specific learner goals; 

• protecting the  learners‘ self-esteem  and  increasing 

their self-confidence; 

• creating learner autonomy; 

• promoting self-motivating learner strategies [16]. 

Self-motivating strategies can be characterized, using 

[19] words, ―as a dynamic system of psychological 

control processes that protect concentration and directed 
effort in the face of personal and/or environmental 

distractions, and so aid learning and performance‖ (p. 16). 

That is, they involve ways for the learners to motivate 

themselves and thereby sustain the action when the initial 

motivation is flagging. These strategies are particularly 

important in second language learning because due to the 

long-lasting nature of the process, L2 learners need to 

maintain their commitment and effort over a long period, 

often in the face of adversity.  

Based on the pioneering work of [20]-[21]-[22]-[23] 

and [18] has divided self-motivating strategies into four 

main classes:  

• Commitment control strategies for helping to 

preserve or increase the learners‘ original goal 

commitment (e.g., keeping in mind favorable 

expectations or positive incentives and rewards; 
focusing on what would happen if the original 

intention failed) 

•  Satiation control strategies for eliminating boredom 

and adding extra attraction or interest to the task 

(e.g., adding a twist to the task; using one‘s fantasy 

to liven up the task) 

•  Emotion control strategies for managing disruptive 

emotional states or moods, and for generating 

emotions that will be conducive to implementing 

one‘s intentions (e.g., self-encouragement; using 

relaxation and meditation techniques) 

• Environmental control strategies for eliminating 
negative environmental influences and exploiting 

positive environmental influences by making the 

environment an ally in the pursuit of a difficult goal 

(e.g., eliminating distractions; asking friends to help 

and not to allow one to do something) 

An important part of a motivational teaching practice 

that has a considerable empowering effect is to raise 

student awareness of relevant strategies and to remind 
them at appropriate times of their usefulness. 
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C. Encouraging Positive Retrospective Self-Evaluation 

A large body of research has shown that the way 

learners feel about their past accomplishments and the 

amount of satisfaction they experience after successful 

task completion will significantly determine how they 

approach subsequent learning tasks. The students‘ 
appraisal of their past performance depends not only on 

the absolute, objective level of the success they have 

achieved but also on how they subjectively interpret their 

achievement.  By using appropriate strategies, teachers 

can help learners to evaluate their past performance in a 

more ―positive light,‖ take more satisfaction in their 

successes and progress, and explain their past failures in a 

constructive way. This latter area is related to the role 

attributions, which is an issue practicing teachers are 

usually unfamiliar with even though it has been a central 

topic in educational psychology [18]. 

The term attribution has been used in motivational 

psychology to refer to the explanation people offer about 

why they were successful or, more importantly, why they 

failed in the past. Past research had identified a certain 

hierarchy of the types of attributions people make in 

terms of their motivating nature. Failure that is ascribed 

to stable and uncontrollable factors such as low ability 

has been found to hinder future achievement behavior, 
whereas failure that is attributed to unstable and 

controllable factors such as effort is less detrimental in 

that it can be remedied. Thus, the general 

recommendation in the literature is to try and promote 

effort attributions and prevent ability attributions in the 

students as much as possible. In failure situations, this 

can be achieved by emphasizing the low effort exerted as 

being a strong reason for underachievement, and if failure 

occurs in spite of hard work, we should highlight the 

inadequacy of the strategies employed. Finally, no 

account of classroom motivation would be complete 

without discussing the controversial but very salient 
effects of various forms of feedback, rewards, and grades 

dispensed by the teacher. As these are all forms of 

external evaluation by authority figures, they have a 

particularly strong impact on the students‘ self-appraisal 

[18]. 

X. CONCLUSION 

Motivation is a crucial factor in learning a foreign 

language, which is influenced by different variables: 
personality variables, the attitudes of learners, their 

learning styles. Motivation is the ‗neglected heart' of our 

understanding of how to design learning and teaching. 

Motivation is something all our students bring with them 

in one form or another. It is not the case that all we need 

to do as teachers is to identify it, encourage it, feed it now 

and then, and watch it grow. Rather, our job is also to 

teach the students how to cultivate motivation, find it in 

areas where they did not expect it, and reflect upon their 

own motivational process so they can take charge if it. 

Many teachers believe that by sticking to the language 

materials and trying to teach their learners, they will 

manage to create a classroom environment that will be 

conducive to learning. These teachers seem to lose sight 

of the fact that, unless they accept their learners' 

personalities and work on those small details that 

constitute their social and psychological make-up, they 

will fail to motivate them. Therefore, language learning 

and teaching should take account of a variety of factors 

that are likely to promote success. Language is part of 

one's identity and is used to convey this identity to others. 
Consequently, foreign language learning has an important 

effect on the social being of the learner, since it involves 

the adoption of new social and cultural behaviours and 

ways of thinking. 
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